Captain Webb Primary School
Calculation Policy
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This policy ensures that the teaching of calculation is consistent throughout the school.
The models and images outlined are progressive so that children can build on their prior knowledge.

This will ensure that children will acquire effective written and mental methods to allow them to access the wider maths curriculum.
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Calculation Policy

This policy provides an overview of the strategies used in our school to teach Mathematics, specifically the four operations, as
defined within the National Curriculum in England: Mathematics Programme of Study.

The progression of the four operations (+, -, x and +) are shown across each of the primary year groups 1 - 6. This is a guide since
children progress at different rates. Teachers should model strategies appropriate to the ability of the children they teach,
regardless of their year group, whilst striving to achieve age related expectations at the end of the academic year.

At Captain Webb Primary School, we believe that children should be introduced to the processes of calculation through the
concrete, pictorial and abstract approach. Our children are introduced to calculation through practical activities, using concrete
resources. As children develop their understanding of key concepts and mathematical models, they develop ways of recording to support
their thinking. In the first instance, this recording takes the form of pictorial representations. Over time, children learn how to use
models and images to support their mental and informal written methods of calculation.

As children become more proficient in their use of mental methods, their informal written methods also become more efficient. Some
recording takes the form of jottings, which are used to support children’s thinking. More abstract, formal written methods are taught
only when the child is able to use a wide range of mental calculation strategies and these are always underpinned by concrete and
pictorial experiences.

Our ultimate aim is for children to be able to select an efficient method to solve problems. Therefore, children will be encouraged to
look at a calculation or problem and to determine the most appropriate method to choose - pictures, mental calculation with or without
jottings or a formal, written method.

The end of year expectations in the National Curriculum shows the progression in children’s use of calculation within the following
strands ‘Addition and Subtraction’ and ‘Multiplication and Division’. These end of year expectations will be achieved through the use of the
following written methods of calculation.



Year

Addition +

Subtraction -

Multiplication x

Division +

* Knows how to add and subtract

one and two digit numbers to 20 includingO.

* Knows how to read, write and
interpret mathematical statements including
the addition (+) and equal to (=) sign.

* Knows how to subtract one-digit and two-
digit numbers to 20 including zero.

+ Knows how to read, write and interpret
mathematical  statements  involving
subtraction (-) and equal (=) signs.

* Knows that doubles are two groups of the
same number and begin to multiplication.

+ Knows that equal groups can be
represented in arrays (Begin to look at
other multiples, e.g. x 5).

* Begin to understand division through
grouping and sharing small quantities.

Addition of single digits:
5+3=8

... using concrete equipment:

(T T 1] D

(Numicon)

B

Addition of two digit numbers to 20 and a
one digit number:

12 +5=17

... using concrete equipment:

(Numicon)
(Dienes)
oooooo OO0
Oooooono Ooo
(Dienes and ten frames)
| 11 | I m
R oo
oo ]
il .
= oo oo
EIENEIE
SEIEE
I o
SR oo
SE a5
(Bead string)

Subtraction of single digits
7—-4=3

... using concrete equipment:
&) &) &) &7 &) &) &Y
(Numicon) \‘\A\
umicon Ty
POV

Subtraction of a one-digit number from a
two-digit number to 20.

13-4=9
... using concrete equipment:
(Numicon)
(Dienes)
DEEEEE
O0O0000m0
TSSSS
o000
(Dienes and ten frames)
CIEHEE ][=] | [l
o|lol|3 EIE Rl
nalm mdlsls
ojo S
0|0 M|
(Bead string)

Doubling - linking to x 2
Double 4is8,4+4 =8 or
4x2=8
... using concrete equipment:
L] 1] B

(Numicon)

... using pictorial representations:

9000
OOOO

Use an array or equal groups to solve
multiplication problems for multiples other than 2

5,3 timesor5x3=15

... using concrete equipment
(Numicon)

cececsse

| then use my 10s checker

R

Sharing equally
Share 10 into 2 equal groups

... using concrete equipment:
... using pictorial representations:

OO OO
OO0 ) 00O

... using abstract number sentences:
10+2=5

Count how many are in
eachset=5

Grouping
How many 2s are in 10? What is
10 grouped into twos?

... using concrete equipment:

%

(Numicon)

sceoe

Count how many
groups =5

Model putting the 2s on top of
the ten Numicon tile. How
many 2s have | used? 5




... using pictorial representations:

(Number line)
+1+41+4141 41
OINDNTICSIN

B I N I I

(Counters)

00O 0O

OO OO

00O O

OO

OO

0O

... using abstract mental strategies:
(Counting on)
“put 12 in your head and count on 5” 13,

14, 15, 16, 17

... using pictorial representations:

(Number line)

0 | 2 3 4 5 & 7 8 2 1011 1213 14 1516 17 18 19 I

(Arrays, ten frames and counters)

0101000

rrrrrrrrr1rrorrrrr11rrn17n17r1i1
ARRNRI
-1-1-1-1
(Counters)

Q0
QO

... using abstract mental strategies:

(Counting back)
“put 13 in your head and count back 4”

Y¥4% 12,11,10,9

O|0I00IO
00000

... using pictorial representations:

(Arrays)

... using abstract mental strategies:
(Counting in multiples)

5 10 15 or2,4,6

dh

... using pictorial representations:

O000O0
O000O0

... using abstract number sentences:

10+2=5

Kgows efficient strategies for adding for up to two
2-digit numbers.

e  atwo-digit number and 1s
e  atwo-digit number and 10s
* o

2 two-digit numbers

Knows that addition is commutative.

Knows efficient strategies to subtract numbers,
including:

- a two-digit number and ones

- a two-digit number and tens
+ - two two-digit numbers
Knows that subtraction of two numbers
cannot be done in any order.

& Knows the 2,5 and 10 times table and knows

related facts.

Knows how to write mathematical statements using

the multiplication (x), division( <) and equals (=) signs.

#
Knows that multiplication of two numbers can be
done in any order (commutative).

& Knows division statements within the 2, 5 and 10
multiplication tables

Knows how to write mathematical statements
using the division (<) and equals (=) signs.

% Knows that division of numbers cannot be done in
any order.

Addition of a two-digit number and ones:
52+ 5 =57

... using concrete equipment:

(Numicon)

¢

(Dienes)

[
L 5]

]

Subtraction of a two=digit number and ones

Multiplication of two numbers within the 2,

Division of numbers within known

45— 4 = 41

... using concrete equipment:

(Numicon) (Dienes)

7o
(W B

3, 5, 10 multiplication tables.

Introduce x sign to mean ‘how many times”
and model recording calculations

5x3=150r5, 3times =15

... using concrete equipment:
(Numicon)

L

multiplication tables

Consolidate understanding of ‘sharing’ and
‘grouping’ as outlined within Year 1.

Grouping
How many 2s are in 10? What is

10 grouped into twos?
... using concrete equipment:




(Place value counters)

Y AT AT AT
/KJ \ I’,‘\ll D\I/\c )\ )

) 0
DI\

... using pictorial representations:

OEOE® oo

0O000O

Addition of a two-digit number and tens

34 +20=54
... using concrete equipment:
(Numicon) (Dienes)
i |

| Tens
) (}5'\. ()
NS

(Place value counters)
1o

/\fl\
(0) ()
J T

.

... using pictorial representations:

®E® 0000

Numberlines

0O I 2 3 4 5 6 7 8 9 1011 12 13 14 15 16 17 18 19

Addition of two two-digit humbers (no

exchange):
34 + 23 =57

(Place value counters)
Tens
EEE® 0? ?

... using pictorial representations:

OlOIOIOFR )"

Subtraction of a two-digit number and tens
47 -20=27

... using concrete equipment:

(Numicon) (Dienes)

A\ "E"

(Place value counters)

Tors T e
LN A R AT
w&%$

(o) (o)
iy

... using pictorial representations:

@@OOOOOOO

Subtraction two two-digit numbers (no

exchange)

47 -23 =24

... using concrete equipment:

(Numicon) (Dienes)

| then use my 10s checker

-

(Arrays, ten frames and counters)

0101000
Ol0|0I0I0

00000

... using pictorial representations:
(Arrays)

(Counters — one to many correspondence)

1) I need to write 5 out three times and count ‘1,
2, 3" as | do this.

5 5 5

2} Now, | need to draw circles around my
numbers as | count in multiple of 5. E.g. ‘5, 10,

NOOO

... using abstract mental strategies:

(Counting in multiples)
510 15 or2,4,6 orl0, 20, 30

T

Count how many
groups =5

10
L)

.. using pictorial representations:

Il 2 3 & 5

(Counters - one to many correspondence)

1) I need to write 2 as many times as it takes me
to count in multiples of 2 to get to 10 e.g. 2, 4,
6, 8 10.

2 2 2 2 2

2) Now, | need to draw circles around my numbers
to count how many groups | have e.g. 1, 2, 3, 4,

§00000

... using abstract number sentences:
10+2=5
12+3=4

Pupils write number sentences to represent
their workings out using the division (+) and
equals (=) signs.




... using concrete equipment:
(Numicon)

(Dienes)

+ =
1
d =]
L] 1]

(Place value counters)

EEEEEEN

Tens
f\/\fﬂ
(A

bbb
nyff
o usm_g pictorial representations:

OlOIOK s
(0)(0) 00O

Addition of two two-digit numbers (exchange)

47 +24 =171
... using concrete equipment:
(Numicon)
oo
o0

(Place value counters)

i
a6 |06 @

... using pictorial representations:

) oo0ogss

Subtraction of two two-digit numbers

(exchange)
52-27=125

... using concrete equipment:

(Place value counters)

Tens

(D (DD (B
(0y( o) ()
\) (\/ PANIANY)

7 ones cannot be subtracted from 2 ones so
exchange 1 ten with 10 ones.

Tens
\/uc\ (i) ::/\u EX(\ ..
00000
00000
Now, subtract 7 ones.
Tens
ﬁﬁ(ffm)uu ""
000

Calculate mathematical statements within the
2, 5 and 10 multiplication tables and write
them using the multiplication (x) and equals
(=) signs.

4x5=20
7x10=70
9x2=18




Then, | use my 10 checker.

s

(Place value counters)

Tew o oe
00 0000
NN

o
oo
NN .. . .

Because | have more than 9 ones, | need to
exchange 10 ones for 1 ten.

Tens

OO0 0Nee
133
DOO— 80

OOOe @
Lt
®@e®

... using pictorial representations:

®EEEoo000000
0000

Because | have more than 9 ones, | need to
exchange 10 ones for 1 ten.

) E) oprrrrs
alrayas

Now, subtract 2 tens.

Tons L om ]
[ 1

0){(1)
(o
K _/) Ry

... using pictorial representations:

Ol0I0I00k%

7 ones cannot be subtracted from 2 ones so
exchange 1 ten with 10 ones.

OO0
OO0 00000
Now, subtract 7 ones.

K OEE®o00
OO0LDL2DDD

Now, subtract 2 tens.

@@,@@ ©)00

O01®]%]%]%1%%)%)%)

Following the concrete equipment and pictorial
representations, children will use abstract,
mental strategies:

45-4 =41
47 - 20 =27
47 -23 =24
52-27=25




Following the concrete equipment and pictorial
representations, children will use abstract
mental strategies:

52+5=57
34+20=54
34 +23 =57
47 +24 =171

Addition of three single digit numbers:
4+7+6=17

... using concrete equipment:

Identify number bonds if possible, e.g. 4 and
6 make 10 /4 + 6 =10. Then, add on 7
(Numicon)

oo
ssece

... using abstract, mental strategies:

@+7+@=17

Identify the two numbers that make ten and then
add on the remaining number mentally.

Knows efficient mental strategies including
p&rtitioning and adjusting to add numbers
mentally, including:

- a three-digit number and ones
- a three-digit number and tens

« - a three-digit number and hundreds

Knows how to add numbers with up to three
digits, using formal written methods of
columnar addition

Knows efficient mental strategies including
partitioning and adjusting to add numbers
mentally, including:

- a three-digit number and ones
- a three-digit number and tens

« - a three-digit number and hundreds

Knows how to subtract a two-digit or 3-
digit number from a two-digit or 3 digit
number using a formal written method

Knows the multiplication facts for the 2,
* 3, 4 and 8 multiplication tables.

Knows how to multiply two-digit

* numbers times one-digit numbers, using
multoiplication facts they know,
using efficient written methods-
‘partitioning method’

e Knows how to derive
corresponding divisions for the
2,3,4,5,8,10 times table

e Knows how to divide using known
multiplication tables, including for
two-digit numbers divided by one-
digit numbers, using mental methods,
progressing to efficient written
methods

Addition of a three-digit number and ones:

Subtraction of a three-digit number and

Recall and use multiplication facts for the 3,

Recall and use division facts for the 3, 4

176 +3 =179

ones:

136 -4=132

4 and 8 multiplication tables.
8x4=32

and 8 multiplication tables.
56 +8=7




... using concrete equipment:

(Dienes)

(Place value counters)

© ®OO®
®E®

Addition of a three-digit number and tens:

342 +50=392

... using concrete equipment:

(Dienes)

... using concrete equipment:

(Dienes)

& 00O

Subtraction of a three-digit number and
tens:

273 - 40 = 233
... using concrete equipment:

(Dienes)

[
I

(Place value counters)

Subtraction of a three-digit number and
hundreds:

324-200=124

... using pictorial representations:
(Counters — one to many correspondence)

1] I need to write 8 out four times and count ‘1,
2, 3, 4" as | do this.

8 8 8 8

] Now, | need to draw circles around my
numbers and count in multiple of 8. E.g. ‘8, 16,
24, 32

... using abstract mental strategies:
(Counting in multiples)

3,6,9...0r4,8,12...

Multiplication of a two-digit number by a
one-digit number.

13x4=52
24x3=72
... using concrete equipment:
(Dienes)
Hundreds Tens Ones

Count the number of ones, and then count the

number of tens.
Hundreds Tens Ones
rTTTTn
Lo 12
40+ 12 =52

or8, 12, 16...

... using pictorial representations:

(Counters — one to many correspondence)

1) I need to write 8 as many times as it takes me
to count in multiples of 8 to get to 56 e.g. 8, 16,
24, 32, 40. 48, 56.

8 8 8 8 8 8 8

2] Now, I need to draw circles around my numbers
to count how many groups | have e.g. 1, 2, 3, 4,
56,7

Division of a two-digit number by a one-digit
number, using known multiplication tables.

60+3=20
... using concrete equipment:

Sharing Grouping

(Dienes)

(Place value counters)

Ge® 0)
) () ()
0) @ 0
® ®
... using abstract mental strategies:

6tens +3=2tens =20

Dividing a two-digit numbers by one-digit
numbers.

@
@

®G




(Place value counters)

CIECION 1)

11

PO®

. |
Addition of a three-digit number and
hundreds:

306 + 300 = 606

... using concrete equipment:
(Dienes)

Addition of numbers with up to three digits
263 +129 =392

... using concrete equipment:

(Dienes)

Thousands Hundreds Tens Ones

... using concrete equipment:

(Dienes)

(Place value counters)

Tens

.TT ®® 0000

L)

Subtraction of numbers with up to three
digits
263-129=134

... using concrete equipment:

(Dienes)

Thousands Hundreds Tens Ones

9 ones cannot be subtracted from 3 ones so
exchange 1 ten for 10 ones.

Thousands Hundreds Tens Ones

(Place value counters)

First calculation
® 000
(@ 000
G 000
® 000

Count the number of ones, and then count the
number of tens.

® 000
® 000
® 000
® 000
L0 12
40+ 12 =52
Second calculation
[0 BT

[ ow ]
0000
®©® 0000
©®e 0000

Count the number of ones, and then count the
number of tens.

60+12=72

... using pictorial representations:

First calculation
Count the ones first, then the tens and add the
numbers together.

54 + 3 =18.

... using concrete equipment:

(Numicon)

Share the tens equally into 3 groups.

I have 24 left over. Now | need to divide 24 by 3.

HHHEHH

C C(C
CCC

(Numicon)

.
3

C(
(XX X X )

How many 3s goes into 5?

|
3 5 Ay

o8
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Exchange 10 ones fir 1 ten.

Theusands Hundreds Tens Ones

Now, subtract 9 ones.

Thousands Hundreds Tens | Ones
7 Ly
Now, subtract 2 tens.
Thousands Hundreds Tens Ones
. . | | | | | | Thousands Hundreds Tens Ones
q 7 3 [N
SIR— R T o Now, subtract 1 hundred.
. . | | | | | | Thousands Hundreds Tens Ones
3 q ? 3 L
(Place value counters) (Place value counters)
®® " 000 @@ OO 000
OEO® OO
000
o
® ©9 eoee
000
9 ones cannot be subtracted from 3 ones so
Exchange 10 ones fir 1 ten. exchange 1 ten for 10 ones.
IIIIIIIIIIIIIHEF[IIIII T
®® ©O00 e ®® > 000
©ee® OOX
® 00000
00000
2

(2) 000
() 000
() 000
() 00O

40 + 12 =52
Second calculation

(0)() 0000
(2)(®) 0000
(0)(*) 0000

60 + 12 =72

... using abstract methods:
Use of partitioning method, independent of
equipment and diagrams.

13x4=(10x4)+(3x4)
=40+12
=52

24x3=(20x3)+(4x3)
=60+ 12
=72

Now, make 24 and check how many 3s go into
24.
|

3 5 2

I 8
s[5 =
sol::

... using abstract methods:
Completion of number sentences.
60+3=20

Progression in the formal written method for
division:

Step 1

Two-digit number divided by a one-digit
number - no exchanging across place value
columns e.g. 84 +4 =21

-11 -




L 1 OIOIOM 1
®E®
® o
®® (-0 0
®©®
e |©o®
3 q 2

... using pictorial representations:

=)= ©EEEE®000

= ©® 000000000
Exchange ten ones fir 1 ten.
®® EE®O®®00

(=) EHE® DAHBDBD DD

... using abstract mental strategies:
(Column method)

2 6 3
+ 1 2 9
3 9 2

Progression in columnar addition:

Step 1 (to introduce)

2 digits - no exchanging e.g. 45 + 32

Step 2

2 digits - exchanging to the tens e.g. 43 + 18
Step 3

3 digits - exchanging to the tens e.g. 263 +
119

Now, subtract 9 ones.

{ ] J ®e® 000
®©®

l _ g |
Now, subtract 2 tens.
Tﬂ.ﬂs

®® COCEE T

@
3 Iy
Now, subtract 1 hundred.
Tens
@ ®E() 0I0l0!
@
3 Iy

... using pictorial representations:

EEEEE®000

9 ones cannot be subtracted from 3 ones so
exchange 1 ten fir 10 ones and subtract 9 ones.

®EEEE®ER000
O@I DSBS

Now, subtract 2 tens.

(o) (=) 000 @@ ~

Y, ) OO0

- 2 OPBBIPEHTS
Now, subtract 1 hundred.

(=) E®®FIBIRO00

Slvlralavivrtaal

2 1
4|84

Step 2

Two-digit number divided by a one-digit
number - involving exchanging across place
value columns without remainders e.g.

1 8

3|15 | 4

-12 -




Step 4

3 digits - exchanging to the hundreds e.g.
357 + 261

Step 5

3 digits - exchanging to the thousands e.g.
847 + 931

Step 6

2 and 3 digit numbers — understand place
value including the place value of columns.

... using abstract mental strategies:
(Column method)

5 1
2 R
- 1 2
1 3 4

Progression in columnar subtraction:

Step 1 (to introduce)

2 digits - no exchanging e.g. 58 — 27

Step 2

2 digits - exchanging from tens e.g. 42 — 18
Step 3

3 digits - exchanging from tens e.g. 263 -
119

Step 4

3 digits - exchanging from hundreds e.g.
347 -261

Step 5

2 from 3 digit numbers — understand place
value including the place value of columns.

* Knows efficient methods for addition and
subtraction up to and including four-digit
numbers. (columnar addition)

+ Knows how to add numbers with 2 decimal

places, using formal written methods
(columnar addition)

* Knows efficient methods for addition and
subtraction up to and including four-digit
numbers. (columnar addition)

* Knows how to subtract numbers with 2
decimal places, using formal written
methods (columnar subtraction)

+ Knows and applies table facts for recall
of multiplication and division facts for
multiplication tables up to 12 x 12..

Knows how to multiply two-digit and three-
digit numbers by a one-digit number using
formal written layout e.g. 84 x 6, 216 x 4

Knows how to multiply three-digit numbers
with 1 decimal place by a one-digit number
using formal written layout e.g. 134.5x 7

% Knows division facts for multiplication
tables up to 12 x 12.

& Knows how to divide numbers up to 3
digits by a 1 digit number using the
formal written method (no remainders)

Addition of numbers with up to four digits:

Subtraction of numbers with up to four
digits

Recall and use multiplication facts for the
multiplication tables up to 12 x 12.

Recall and use division facts for the
multiplication tables up to 12 x 12.

-13 -




... using concrete equipment:

Use of place value chart and dienes (as used in
Year 3).

‘ Thousands ‘ Hundreds | Tens | Oes ‘

Use of place value chart and place value counters
(as used in Year 3).
Tens

... using pictorial representations:

Use of place value counters to support
understanding (as used in Year 3).

... using abstract strategies:
(Column method)

four digit + four digit

4 4 7 8
+ 3 7 6
8 2 4
11 1

... using concrete equipment:

Use of place value chart and dienes (as used in
Year 3).

‘ Thousands ‘ Hundreds | Tens | Ones ‘

Use of place value chart and place value counters
(as used in Year 3).
Tens

... using pictorial representations:
Use of place value counters to support
understanding (as used in Year 3).

... using abstract strategies:

four digit — four digit
5

UJN/(ﬁ

3
%
6
7

1

6 7
8 4
8 3

four digit — three digit

Understanding place value and the place value of
columns

1 4 3 1
%% 3
- 8 7 6
1 6 6 7

... using concrete equipment:

Use of counters — one to many correspondence
(as used in Year 3).

... using pictorial representations:
Use of counters - one to many correspondence
(as used in Year 3).

... using abstract mental strategies:
Counting in multiples (the same as year 3 but
involving all multiplication facts up to 12 x 12)

Multiplication of two and three digit numbers
by a one-digit number

216 x4 =864

... using concrete equipment:

(Place value counters)

(o (=) @ (GO CC0]
Y ® DOOTDD
e @ [CO0.CO0]
e @® [0:00.CO0)

First, count how many ones there are. Pupils to
count in multiples e.q. 6, 12, 18, 24. Because |
have ‘24’ ones in one place value column, | know |
need to exchange 20 ones fir 2 tens and count
how many ones are left.

... using concrete equipment:

Use of counters — one to many correspondence (as
used in Year 3).

... using pictorial representations:
Use of counters — one to many correspondence (as
used in Year 3).

... using abstract mental strategies:
Counting in multiples (the same as year 3 but
involving all division facts up to 12 x 12)

Divide numbers with up to three-digit by a
one-digit number

976 + 8 =122

... using concrete equipment:

(Numicon)

How many 8s go into 9?

8“% 76
O

E

Now, make 17 and check how many 8s go into 17.
| 2

8‘(% 7 '6

d

-14 -




four digit + three digit

Understanding place value and the place value of
columns

1 4 5

+ 7 6
2 2 2 1
11 1

Using 0 as a place holder

2 6 0

+ 8 0
3 4 1 4
1 1

Numbers with 1 decimal place

37 9 . 3
+ 2 0 3 . 5
5 8 2 . 8

!

Numbers with 2 decimal places

3 7 3 4
+ 2 0 5 2
5 8 2 8 6

!

*Use partitioning methods to support
understanding of columnar addition where
appropriate.

Using 0 as a place holder
5 9 1

2 % N 5

Method 1
1 9 9
20N o
- 4 7 5
1 5 2 5
Method 2

More efficient — Subtract 1 from both numbers in
the calculation. 1999 — 474

1 9 9 9
+ 4 7 4
1 5 2 5

Numbers with 1 decimal place

31
7 4 3
-2 1 6
5 2 7 5

Numbers with 2 decimal places

.—x/ﬁw

- N

1

3
6
7

1
(0] N
N
(0] N
—

Now, count how many hundreds there are. Pupils
to count in multiples. E.g. 2, 4,6, 8

... using pictorial representations:

(=) (=)® 000000
(=) (=)® 000000
=) (=)® 000000
(=) (=)® 000000

First, count how many ones there are. Pupils to
count in multiples e.g. 6, 12, 18, 24. Because |
know | cannot have ‘24’ ones in one place value
column, | know | need to exchange 20 ones fir 2
tens and count how many ones are left.

= ®)® 0000
(=) (@) @ococccs

Now, count how many tens there are and how
many hundreds there are. Pupils to count in
multiples e.qg. 2,4, 6, 8.

ALY AR
A
VAR
AN

Now, make 16 and check how many 8s go into 16.
[ 2 2

s [a 7 6
:
éég

... using abstract methods:

Progression in the formal written method for
division:

Step 1

Two and three-digit numbers divided by a

one-digit number — no exchanging across place
value columns e.g. 84 +4=21,396 + 3 =
132

2.1 1|32
4|84 3139 6

Step 2

Two and three-digit numbers divided by a

one-digit number - involving exchanging across
place value columns without remainders e.g.
138 +6=23,976 +8=122

0l 21 3 1 2 2

6l 1]/3]|8

* Introduce the concept of a remainder.

- 15 -




*Use partitioning methods to support

understanding of columnar subtraction where

appropriate.

... using abstract methods:

Progression in column multiplication:
Step 1 (to introduce)

two digits x one digit - no exchanging e.g. 32
x3

Step 2

two digits x one digit — exchange to tens e.g.
23x4

(Expand to model exchanging)

*Sometimes new arrivals arrive knowing the
expanded version

2 3 2 3

X 4 X 4
9 2 12

1 + 0

9 2

Step 3

two digits x one digit — exchange to tens and
hundreds e.g. 84 x 6

8 4 8 4

X 6 X 6
5 0 4 2 4

5 2 + 4 8 0

5 0 4
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Step 4

three digits x one digit — exchange to tens
e.g.219x4

2 1

X 4
8 7
3

Step 5

three digits x one digit — exchange to tens,
hundreds and thousands e.g. 425 x 4

4 2 5
X 4
1 8 0 0
1 2 2

®  Knows how to add whole
numbers with more than 4 digits
(and with up to 3 decimal places),
including using formal written
methods (columnar addition)

e Knows how to subtract whole
numbers with more than 4 digits
(and with up to 3 decimal
places), including using formal
written methods (columnar
addition)

e Knows how to multiply numbers
up to 4 digits by a 1 digit number
using a formal written method
eq.3721x7

e Knows how to multiply one-digit
numbers with up to three decimal
places by whole numbers

e  Knows how to multiply numbers
up to 4 digits by 2-digit number

using a formal written method e.g.

3721 x 37

e  Knows how to divide numbers up to
4 digits by a one-digit number
using the formal written method
and interpret remainders

e Knows how to divide numbers
up to 4 digits with up to 3
decimal places by a one-digit
number using the formal short
written method

The same as Year 4 but with larger numbers
and with a greater number of decimals places -

The same as Year 4 but with larger numbers

and with a greater number of decimals places -

-17 -

Multiplication of a four-digit numbers by a
one-digit numbers.

Division of numbers with up to four digits by
a one-digit number.




up to 3 decimal places.

Continue to ensure that the use of ‘0’ as a
placeholder is used to ensure pupils are confident
with the exchanging and adding on process.

up to 3 decimal places.

Continue to ensure that the use of 0’ as a
placeholder is used to ensure pupils are confident
with the exchanging process.

... using concrete equipment:

Use of place value counters (as used in Year 4).

... using pictorial representations:
Use of place value counters (as used in Year 4).

... using abstract methods:

37 21 4 7 2 5
X 7 X 9
2 6 0 4 7 4 2 5 25
2 5 1 4 6 2 4

Consolidate understanding of using the formal
written method without remainders as outlined
within Year 4.

... using concrete equipment:

Use of Numicon (as used in Year 4)
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Multiplication of a one-digit number with up
to three decimal places by a one-digit number.

1 . 4 3
X_6 0 0

8 5 8
2 1

Develop to up to 4 digits with up to 3 decimal
places by a one-digit number.

Multiplication of a four-digit number by a
two-digit number.

3701
X 3 7
259 07
2 4
+ 1 1 1030

1 3 6 9 3 7

... using abstract methods:

Progression in the formal written method for
division:

Step 1

Two-digit number divided by one-digit number
— with remainders

76+6=12r4
12 r 4

6] 7%

Step 2

Three-digit number divided by one-digit
number — with remainders

852 +7=121r5.

Round up or down given the context of the
problem.

Step 3
Up to four-digits with up to 3 decimal places
by a one-digit number

2 4 = 9

i

?Il?‘4-3
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Step 4

Four-digit number divided by one-digit
number — with remainders- interpreted as a
decimal (to 3 decimal places)

6497 + 8 = 812.125

o8|t 2| |1|2]|5

8l6/%|9 |7 |0|%]“%

+ Knows how to add multi-digit numbers with
more than 4 digits (with up to 3 decimal
places), using formal written methods
(columnar addition)

+ Knows how to subtract multi-digit numbers
with more than 4 digits (with up to 3
decimal places), using formal written
methods (columnar subtraction)

« Knows how to multiply multi-digit numbers
up to 4 digits by a two-digit whole
number using the formal written
method of long multiplication

% Knows how to divide numbers up to 4
digits (with up to 3 decimal places) by a
two-digit whole number using the formal
written method of division, and interpret
remainders as whole number remainders,
fractions, or by rounding, as appropriate
for the context
- Short division

- Long division

The same as Year 4 and 5 but with multi-digit
numbers with more than 4 digits (and with up to
3 decimal places).

The same as Year 4 and 5 but with multi-digit
numbers with more than 4 digits (and with up to
3 decimal places).

Multiplication of a four-digit number by a
two-digit number.

37 01
X 3 7
2 59 07
2 4
+ 1 1 10 30

1 36 9 3 7

Consolidate understanding of using the formal
written method for dividing three-digit number
with up to 3 decimal places by one-digit number as
outlined in Year 5.

Division of numbers with up to four-digits
and three decimal places, by a two-digit whole
number.

4138 +17=243r7

... using concrete equipment:

Use of Numicon (as used in Year 4 and Year 5)
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... using abstract methods:

Short Division
2 4 3 r7
17 | 4 1 7’3 °8
=243 remainder 7 or 243 r 7 or

243 7/17 or 243.41 or 243 (to the nearest
whole number)*

*Answer according to the question.

Long Division
2 4 3 r7
1 7 | 4 1 3 8
3 4 l
7 3
6 8 l
5 8
5 1

~
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